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Vision and Values:  

What makes Windsor Nursery school Unique?  

(Completed alongside staff and parents Autumn 2023)  

Partnerships and 
relationships 

Equalities and diversity Communication and 
Language 

Outdoor learning  Cultural capital  Inclusion  

Strong respectful 
relationships with a 
number of 
professionals who we 
can learn from and 
seek support to ensure 
the best outcomes for 
families and children. 
 
Trusting relationships 
with parents and 
recognition of them as 
their child’s first 
teacher. Also, a strong 
understanding of 
families needs to 
provide non-
judgemental support. 
 
Strong key worker 
relationships with 
children which ensures 
that we know them 
well and provide 
bespoke support. 
 
Links with other 
nurseries, local schools 
and the local authority 
which allows for  
moderation, smooth 
transitions  and 
support between 
schools. 

Our nursery is in an 
SOA with extremely 
high levels of 
deprivation. 
 
A high number of our 
children are eligible for 
pupil premium 
 
We have a high 
number of children 
with additional needs, 
rights and entitlements 
(SEND) and a dedicated 
Inclusive provision (IP). 
 
Our families come from 
all over the world and 
we value the 
experiences and 
cultures of all families. 
 
We recognise our 
global responsibility 
and have a 
commitment to 
appreciating the “lived 
experience” of our 
families. 

We recognise that a 
language rich 
environment helps 
children to succeed in 
whatever they choose 
to do. 
 
We have at least 15 
languages at any given 
time within the setting. 
 
Staff are experienced in 
non verbal 
communication 
strategies and 
supporting children to 
develop verbal and non 
verbal communication. 
 
Daily interaction with 
all families allows for a 
constant sharing of 
information with 
parents and carers as 
partners in their 
children’s learning and 
development.  

We have an expansive 
outdoor space with a 
variety of gross motor 
challenges and 
undulating ground to 
develop balance and 
coordination. 
 
We encourage children 
to explore their 
physicality and 
encourage risk taking. 
 
Many of our children 
have little outdoor 
space or access to safe 
outdoor spaces. 
 
We believe that there 
is no such thing as bad 
weather-just bad 
clothing. Daily access 
to outdoors and school 
provides waterproof 
clothing. 
 
On site forest school 
area for group 
sessions. 

We actively embrace 
every opportunity to 
enrich children’s 
opportunities for 
learning We recognise 
that cultural capital 
presents in many 
different ways; our 
children are multi 
linguistic, belong to 
faith based 
communities and travel 
widely to visit family 
members. Our 
celebration of faiths 
and our richly diverse 
culture, enhances 
cultural capital , 
provoking many 
opportunities for 
children and staff to 
learn with and from 
one another. Every half 
term we invite our 
families into nursery to 
enable us to celebrate 
and learn together. 

Staff are highly 
experienced in 
supporting a range of 
needs. 
 
Long standing 
relationships with 
professionals who 
provide advice and 
support for children 
and families. 
 
Bespoke learning for 
children’s individual 
needs. 
 
Sensory spaces and 
break out rooms 
enable children to 
regulate their senses. 
 
Flexible approaches to 
support the needs of 
all children. 



At a recent Staff Development Day, our team of Educators reflected on our vision/intention. We considered our whole school community. (Autumn 2023 )  

Our Ambitions for all children:  

We want our children to be:  courageous, creative, expressive, independent, motivated, playful, respectful and valued.  

These attributes drive the content of curriculum and the delivery of our curriculum. 

 We value courage: To be brave, take risks and persevere. To withstand difficulty. 

 We value creativity: To use imagination. To generate ideas and possibilities.  

We value expression: To express thoughts or feelings through words, emotions, face and body expressions or the creative arts.  

We value independence: To have the belief that they are competent and capable. To act for oneself. 

 We value motivation: To have the desire, want or drive to do something.  

We value play and playfulness: To be light-hearted. To be fond of playing, games and amusement.  

We value respect: To be regarded for own feelings, wishes and rights. To be admired for own abilities, qualities or achievements.  

We see huge value in children feeling important, and to be and feel cherished (valued). 

Our provision is non-discriminatory, accessible and sensitive to race, gender, religion, culture, language, disability, sexuality and differing patterns of family life. 

 

We want our staff to be: Listened to, supported, valued, respected, have access to training opportunities, to continue to develop knowledge and expertise, appreciated, praised, 

to work as a team, to communicate with one another, to support one another’s emotional wellbeing, to develop positive relationships, to be happy.  

 

We want our families to be: Included, to be welcomed, listened to, involved, to know their children are safe and happy, to feel like we are a safety net, to be informed on all 

aspects of their child’s learning, respected, feel confident to approach and ask questions, to be offered support (ESOL/Family Support) to support us by respecting timekeeping 

etc., to be our partners. 

 

Rationale for our curriculum design/ Context of the school.  

 Our children come into nursery with a strong sense of family and attachment to home. On entry to nursery, the majority of our children have achieved developmental 

milestones in the three prime areas of learning lower than that expected for their chronological age. On average, year on year, 29.9% of our children at Windsor Nursery School 

are at a very early stage of acquiring English, and English is not the primary language of the home. For many children coming to nursery, Windsor is their first experience outside 

the home and family. Our children are living in the Ettingshall District in inner-city Wolverhampton. It is in the top 10% of most deprived wards nationally. (Health inequalities - 

Public Health 2019, IMD 2015 (Most deprived 10%). It has an extremely high population density (3rd most densely populated local authority) and has limited opportunities to 



access safe green spaces. Nationally, children in the most deprived areas are more than twice as likely to be living with obesity compared to those living in the least deprived 

(for reception this was 13.6% compared to 6.2% respectively. This is true in Wolverhampton as 27.6% of the Reception aged children are living with obesity (National Child 

Measurement Programme Data 2021). Some of our children have needs due to COVID 19 isolation, resulting in limited early experiences and lack of early identification of 

emerging gaps in development before Nursery. We have seen an Increase in the number and complexity of children with SEND, (Census Jan 2023, 22% SEND). Our primary area 

of need is Communication & interaction. As a school we have noticed a rise in parental and child anxiety and an increase in Early Help needs. In the academic year 2022-23 16% 

of our cohort had an active CIN/CP plan and a further 10% had previously been known to support services. Our inclusive and ambitious curriculum is for all children and 

especially the most disadvantaged children in our community. All children have the right to a broad, balanced and carefully sequenced curriculum that builds on the unique 

needs, interests and strengths of each child. Our curriculum sees language development at the heart of it. 

The school is one of four Nurseries in the city with an integral resource base for children with identified additional needs. Children are placed in this provision by the local 

authority and we currently have 20 part time places with a team of four highly skilled and trained staff and well established links with a range of professionals from support 

agencies such as Special Needs in the Early Years, Sensory Needs services, Educational psychologists, Speech and Language therapy, Occupational therapy and physiotherapy. 

Children receive a highly personalised curriculum based on their identified needs, staff and parent knowledge of children’s emerging skills and interests and targets from their 

EHCP and from professional’s interventions. Children share outdoor spaces and where appropriate children spend some of their time within the mainstream nursery to develop 

skill and broaden their experiences alongside their peers. Termly Team around the child (TAC) meetings, involving parents and all professionals, take place to review progress, 

set new targets and identify potential new schools for the end of their time at Windsor. 

 

 



Intent 

Key principles-  

Overarching principles of the EYFS  

There are four guiding principles that shape our practice in early years.  

• Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured  

• Children learn to be strong and independent through positive relationships  

• Children learn and develop well in enabling environments with teaching and support from adults, who respond to their individual interests and needs and help them to build 

their learning over time. Children benefit from a strong partnership between practitioners and parents and/or carers  

• Importance of learning and development. Children develop and learn at different rates EYFS Framework (2021)  

Our key principles  

At Windsor Nursery School, the curriculum is designed to recognise children’s prior learning and to provide first hand learning experiences. Stated within the EYFS framework 

(2021), ‘Play is essential for children’s development, building their confidence as they learn to explore, relate to others, set their own goals and solve problems. Children learn by 

leading their own play, and by taking part in play which is guided by adults.’ Children learning through play is the key pedagogical thread throughout our curriculum. Our play-

based curriculum encourages:  

• Practicing and building up ideas, concepts and skills through tangible opportunities  

• Positive physical and mental health  

• Hands-on exploration both indoors and outdoors to help children make sense of the world around them  

• Understanding of the need for rules and what that looks like in our Nursery  

• Socialisation and communication through sharing experiences, working together, making friends and learning about the wider world  

• Resilience through resolving conflict, overcoming frustration, dealing with uncertainty  

• Development of cognitive skills, concentration and long-term memory through problem solving, investigation, flexible thinking, and revisiting skills and ideas  

• Verbal and non-verbal communication through sharing experiences, sharing own ideas, storying and role play  

• Risk taking, understanding of ‘safe risks’ and making mistakes  

• Creativity through self-expression and imaginative play, making connection between what is remembered and new abstract ideas  

• Using the whole body to move in different ways and strengthen core muscles, developing fine and gross motor skills.  

 



Our curriculum.  

 Our EYFS curriculum will provide opportunities for learning at every moment of the school day. Our curriculum aims to lay a secure foundation for future learning. We engage 

children in learning from the very start and are confident our children leave us with the fundamental skills and knowledge to help them on to the next phase of their 

educational journey. All staff work hard as a team to create a positive, caring and welcoming atmosphere where the children feel secure, yet are challenged to achieve their 

best. We are fully inclusive, and all children are expected to think about the needs of others. We foster an environment that is accepting of individual uniqueness and strive to 

teach children about a wide range of families, cultures and disabilities.  We respect and value all parents/carers as their children’s ‘first teachers’ and aim build strong 

parent/school partnerships and opportunities for parents to be involved in their children’s learning both at school and at home. We provide for and support every child. At 

Windsor we know that children do their best when all their physical and emotional needs are being met. We embrace each child as an individual and all staff understand that 

each child is unique, as are their learning requirements. Our curriculum and provision demonstrate the understanding that all children develop at their own pace. Our methods 

to develop a child’s skills and knowledge are through the implementation of a wide range of experience, all set within a stimulating, thought provoking and challenging 

environment. These experiences are led and guided by our qualified teacher and skilled practitioners. We will provide opportunities and learning experiences across a wealth of 

subjects, ensuring British fundamental values and cultural capital is at the heart of our learning. Our youngest children will firstly develop a strong foundation in the prime areas 

of learning. Once this solid foundation has been constructed, the children are then able to develop and extend their existing knowledge, learning new and more complex skills 

and knowledge within the specific areas of learning. Prime Areas Communication and Language (CL) Physical Development (PD) Personal, Social and Emotional Development 

(PSED) Specific Areas Literacy (L) Mathematics (M) Understanding the World (UtW) Expressive Arts and Design (EAD) Our nurturing of children promotes a high level of 

wellbeing. This in turn leads to positive physical and mental health and the ability to create and think critically. We aim to provide our children with knowledge, skills and 

experiences in a hands on, holistic way so that all learning is embedded in a meaningful context. We do this through a personalised, flexible curriculum that engages and 

motivates our children.  We use the Birth to 5 non statutory guidance to support our curriculum design alongside key workers deep knowledge of children’s individual learning 

and areas of need. 

 

Reading, writing and maths In Early Years 

Children enter at many different stages of development in early reading, writing and mathematical skills and no two children have the same needs. To produce a conventional 

medium-term plan for reading, writing and mathematics would not meet the needs of every child at the appropriate times. Therefore, the list of skills below, though not 

exhaustive, gives practitioners a guide as to where each child is at in their stage of development and where they need to go next. The most crucial part of learning to read and 

write is that children must develop a passion for reading and writing. They must foster a love of books, stories, rhymes and language, and develop an understanding of the 

reasons we need to read and write. We want children to find pleasure in reading and develop a deep love of stories. We want children to develop a love of writing which is built 

on exploration of marks through a wide range of activities and experiences. We want children to develop self efficacy skills and persevere to overcome challenging taks. We do 

this through ensuring high quality resources coupled with rich experiences enable children to freely explore and develop their writing skills and knowledge. Children need lots of 

experience of mark making. They require plenty of opportunity to develop muscles in their hands to develop strength and dexterity before effectively writing with a pencil using 

a pincer grip.  

We teach phonics using Phase One of Letters and Sounds. Phase One activities focus on developing children’s speaking and listening skills, phonological awareness and oral 

blending and segmenting. The activities are used as part of a rich language curriculum that has speaking and listening at its centre; a curriculum rich in books and reading 

opportunities; and an environment rich in print. 



We screen all children using WellComm, in addition within our literacy group focus sessions we implemented some of the core learning and misconceptions from this scheme to 

support all children’s language development.  

Teaching mathematical skills and concepts in Early Years should be through practical, hands on activities. There should be little or no written maths produced by the children in 

adult led sessions, however independent mathematical mark making should always be encouraged. Children should apply maths skills to solve real life/practical problems and 

be able to apply these skills in different contexts. We intend for children to develop a deep understanding and skill base around mathematical concepts and number in order to 

foster a love of maths and confidence in maths in the next stage of their education. Maths mastery is taught by ensuring children do more and remember more; by ensuring 

learning is recalled regularly and used in different contexts; and by ensuring ‘sticky learning’ of mathematical concepts through high quality retrieval, opportunities, questioning, 

identifying misconceptions and developing children’s reasoning skills.  

Children’s early writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Reading spine 

Our curriculum is underpinned by a reading spine. These books have been carefully selected to develop children’s culture capital, vocabulary and knowledge of book structure, 

characters and plot. They are also conducive to letters and sounds and support the delivery of this. Acorn room deliver books under a 2 weekly cycle, Oak room explore a book 

per week.  

 

Acorn 

Autumn Term 

     

     
 

Spring Term 

    



    
 

Summer Term 

  
  

    

 

 

 

 

 

 

 

 



Oak  

Autumn 1  

     
 

 

This book highlights the 
importance of being an 
individual as well as using 
simple language to allow 
children to engage in short 
group stories.  

This book allows 
children to explore 
comparison, 
introducing language 
such as ‘same’ and 
‘different’. 

This book allows 
children to explore 
the importance of 
hygiene, including 
washing their 
hands.  

This book allows 
children to express 
their individual 
choices and 
opinions.  

This book allows 
children to discuss 
different types of fruit, 
express which they 
enjoy and open 
conversations about 
healthy eating.  

This book allows 
children to explore a 
traditional tale and talk 
about different types 
of homes. 
 

This book allows 
children to explore the 
celebration of 
Halloween, how to 
work with the emotion 
of fear as well as 
introduce what a 
pumpkin is.  

 

Autumn  2  

       

This book allows 
children to think 
about how to meet 
the social 
expectations of the 
classroom.  

This book allows 
children to explore 
shape and their 
individual features 

This book allows children 
to explore road safety 
and what they should do 
when crossing the street.  

. This book introduces 
signs of autumn and 
evokes conversational 
around seasonal 
change.  
 

This book allows 
children to explore 
a traditional tale 
including how 
different families 
may look.  

This book allows 
children to begin to 
talk about different 
occupations and the 
equipment they use.  

This book introduces 
children to the 
celebration of 
Christmas and its 
traditions.  

 

 



Spring 1 

      
This book discusses 
different emotions and 
allows for 
conversations on how 
best to express them 
and as well as seek 
support.  

This book explores 
number and allows 
children to spot 
amounts with 
opportunities for 
subitising. 

This book allows 
children to understand 
the importance of 
expressing themselves 
as individuals.  
 

This book allows 
children to explore the 
celebration of Luna 
New Year and the 
traditions around it.  

This book allows 
children to discuss 
Winter and the 
seasonal changes that 
happen.  

This book allows 
children to explore 
rhyming words and 
patterns.  

 

Spring 2 

       

This book will explore 
how to recycle and 
the importance this 
has for our planet and 
how the world needs 
to work together to 
look after our planet.  

This book gives lots of 
examples of pattern 
encouraging children 
to explore patterns 
around them.  
 

This book gives lovely 
examples of 
alliteration as well as 
exploring different 
animals. 

This book explores the 
life cycle of a frog and 
allows children to 
understand how 
animals grow and 
change in different 
ways. 

This book explores the 
life cycle of a 
sunflower allowing 
children to explore 
what plants need to 
grow and how they 
can help them.  

This book explores 
springtime 
celebrations as well as 
forest animals.  

This book explores 
the traditions around 
Easter as well as 
animals and signs of 
spring.  

 

 

 

 



Summer 1 

    
This book explores a 
traditional tale of how 
beanstalks grow 
allowing the children to 
being their exploration 
of growing their own.  

This book explores 
composition of numbers 
looking at the total number 
of mice as well as how many 
of each colour there are.  

This book and the 
others in the series 
allows children to 
explore how different 
machines work.  

This book allows 
children to explore 
signs of spring time 
and what is happening 
in the world around 
them . 

 

Summer 2 

     
 

 
This book explores 
what space is and 
what it would be 
like to be on the 
moon.  

This book looks at 
measure and how 
we can compare 
taller and shorter.  

This book explores 
time and change. 
How a little acorn 
can grow into a 
huge tree.  

This book 
introduces 
dinosaurs and their 
features as well as 
conversations 
about when in time 
dinosaurs existed.  

This book explores 
the season of 
summer and signs 
of it in the world 
around us.  

This book allows 
children to explore 
nighttime and nocturnal 
animals.  

This book allows 
children to explore 
size through a 
traditional tale.  

 

 

 

 

 



IP.  

Autumn Term 

    

    
 

Spring Term 

 
 

  

   

 

 

 

 

 

 



 

Summer Term 

 

  

 

    
 

Our Themes and Celebrations 

  Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  

Theme  ME- Who am I?   ME- How I organise 

myself and play with 

others  

Me and Others- How 

I express myself  

Me and others- How I 

share the planet  

Me and the world- 

How the world works  

Me and the world- 

Where I am in place 

and time  

Parental Support 

documents  

Settling in check 

point   

Parent consultation.   

E-Safety awareness 

 

   Parent Consultation    Parent Consultations 

E-Safety awareness 

Celebrations   Black history month    Diwali 

Fireworks Night 

Christmas  

Eid 

 

Pancake day 

Chinese New Year 

NSPCC Pants 

World Children’s Day 

 World Book day 

Mothers day 

Easter Celebrations 

 Eid 

Fathers Day 

 Transition 

Curriculum 

Enrichment activities  

 

Black History month- 

Guest speaker? 

 

Bespoke settling in 

sessions   

  

  

  

  

 Inspire workshop-   

Reading at home and 

access to Nursery 

Library.   

  

 Oral Health focus 

 

Healthy eating 

  

Visit to the library 

 

World Book Day  

  

 Pre writing workshop 

Guide dog visit.  

 

Chicks 

 

Road safety  

 

 Inspire workshop-   

Phonological 

development 

 

 Butterflies 

 

Maths workshop 

 Transition-Meet new 

teachers 

 

Summer trip 



 

Our long term planning provides a scaffold for our provision. It is an evolving document used by teachers and practitioners to consider next stages of learning and highlight any 

emerging gaps within individual children’s development. The long term plan is used to produce the weekly plans for each provision.  

 

Long term curriculum plans  

Acorn (2-3 Years) 

PRIME AREAS Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1  Summer 2 

Communication and 
Language  

 
2yr Progress Check as 

part of base line 
assessments. 

  
Observation Check points 

 
By around 2 years old, is 

the child showing an 
interest in what other 

children are playing and 
sometimes joins in? 

 
Around the age of 2, can 

the child understand 
many more words than 

they can say 
– between 200–500 

words? 
Around the age of 2, can 

the child understand 
simple questions and 

instructions like: “Where’s 
your hat?” or “What’s the 
boy in the picture doing?” 

 
 
•Understand single words 
in context – ‘cup’, ‘milk’, 
‘daddy’. 
 

Assess Speech and 
Language 
 
 
 

• Listen to other 
people’s talk with 
interest, but can 
easily be 
distracted by 
other things. 

 

• •Make 
themselves 
understood, and 
can become 
frustrated when 
they cannot. 

 

• •Start to say how 
they are feeling, 
using words as 
well as actions. 

Bedtime Book reading 
challenge. (10 weeks, 10 
books) 
 
 
•Start to develop 
conversation, often 
jumping from topic to 
topic. 
 
•Develop pretend play: 
‘putting the baby to sleep’ 
or ‘driving the car to the 
shops’. 

Re-assess Speech and 
Language 
 
Start of the Rhyme time 
challenge 
 
 
•Use the speech sounds 
p, b, m, w. 
 
•Pronounce: 
- l/r/w/y - 
s/sh/ch/dz/j 
- f/th - multi-
syllabic words such as 
‘banana’ and ‘computer’ 
 
 

Paddington Bear goes 
home 
 
 
 
 
 
•Listen to simple stories 
and understand what is 
happening, with the help 
of the pictures. 
 
 
 
 
 

Re-assess Speech and 
Language 
 
Bedtime Book reading 
challenge 2 (10 weeks, 10 
books 
 
•Listen to simple stories 
and understand what is 
happening, with the help of 
the pictures. 
 
•Identify familiar objects 
and properties for 
practitioners when they are 
described. For example: 
‘Katie’s coat’, ‘blue car’, 
‘shiny apple’. 
 
•Understand and act on 
longer sentences like ‘make 
teddy jump’ or ‘find your 
coat’. 
 
•Understand simple 
questions about ‘who’, 
‘what’ and ‘where’ (but 
generally not ‘why’). 
 

Observation Check 
Point 
 
 
Preparing children 
for the next phase I 
learning this term is 
consolidating and 
ensuring that 
children have key 
skills.  
 
Observation Check 
Point 
By around 3 years 
old, child can shift 
from one task to 
another if you get 
their attention. 
Using the child’s 
name can help: 
“Sabah”, please can 
you stop now? We’re 
tidying up.” 
 
 
 



•Understand frequently 
used words such as ‘all 
gone’, ‘no’ and ‘bye-bye’. 

 
•Understand simple 
instructions like “give to 
nanny” or “stop”. 
•Recognise and point to 
objects if asked about 
them. 

 
•Generally focus on an 
activity of their own 
choice and find it difficult 
to be directed by an adult. 
 
 

Look out for children 
whose speech is not easily 
understood by unfamiliar 

adults. Monitor their 
progress and consider 
whether a hearing test 

might be needed. 
 

Physical Development  
 

Observation Check Point 
 

Gradually gain control of 
their whole body through 
continual practice of large 

movements, such as 
waving, kicking, rolling, 
crawling and walking. 

Clap and stamp to music. 
Around their second 

birthday, can  kick a ball, 
and jump 

with both feet off the 
ground at the same time? 

 
Look out for children who 

find it difficult to sit 
comfortably on chairs. 

•  

• Gradually gain 
control of their 
whole body 
through 

• continual practice 
of large 
movements, such 
as 

• waving, kicking, 
rolling, crawling 
and walking. 

• Clap and stamp 
to music. 

 

• Fit themselves 
into spaces, like 
tunnels, dens 

• Enjoy starting to 
kick, throw and 
catch balls. 

• Build 
independently 
with a range of 
appropriate 

• resources. 
 

• Walk, run, jump 
and climb – and 
start to use the 

• stairs 
independently. 

 

• Start eating 
independently 
and learning how 

• to use a knife 
and fork. 

• Spin, roll and 
independently 
use ropes and 
swings 

• (for example, 
tyre swings). 

• Sit on a push-
along wheeled 
toy, use a 
scooter 

• or ride a tricycle. 
 

• Use large and 
small motor 
skills to do 
things 

• independently, 
for example 
manage buttons 

• Use large and 
small motor skills 
to do things 

• independently, 
for example 
manage buttons 

• and zips, and 
pour drinks. 

 
 

Develop manipulation and 
control. 
 

• Explore different 
materials and 
tools. 

Observation Check 
Point 
 
 
Around their third 
birthday, can the 
child climb 
confidently, catch a 
large ball 
and pedal a tricycle? 



They may need help to 
develop their core 

muscles. You can help 
them by 

encouraging them to 
scoot on sit-down trikes 
without pedals and jump 

on 
soft-play equipment. 

 
 

• and large boxes, 
and move around 
in them. 

 
 
 
 
 
 

 • and zips, and 
pour drinks. 

 

Personal, Social and 
Emotional 

 
Complete All About Me 

with parents/carers 
 

Are Children Registered 
with a Dentist? 

Observation check point 
Separate from carer with 
the support of key person 

approach.  
Around the age of 2, does 

the child start to see 
themselves as a separate 
person? For example, do 
they decide what to play 

with, what to eat, 
what to wear? 

 
 
 

• Find ways to 
calm themselves, 

through being 

• calmed and 
comforted by 
their key person. 
 

• Establish their 
sense of self. 

 
 
 

 

• Separating from 
care giver with 
more confidence 

 

• Explore the 
environment 
more 
independently. 

• Express 
preferences and 
decisions. 
Children also try 

• new things and 
start establishing 
their autonomy. 

 

• Engage with 
others through 
gestures, 

• gaze and talk. 

• Use that 
engagement to 
achieve a goal. 

 

• For example, 
gesture towards 
their cup to say 

• they want a drink. 
 

 

• child start to 
enjoy the 
company 

• of other children 
and want to play 
with them? 

 
 

• Build 
relationships 
with peers and 
adults in the 
environment 

 
 

• Thrive as they 
develop self-
assurance. 

 

• Play with 
increasing 
confidence on 
their own and 

• with other 
children, because 
they know their 
key 

• person is nearby 
and available. 

• Enjoy exploring 

• new places  with 
their key person. 

 

• Feel strong 
enough to 
express a range 
of emotions. 

• Grow in 
independence, 
rejecting help 
(“me do it”). 

• Sometimes this 
leads to feelings 
of frustration 

• and tantrums. 

 

• Begin to show 
‘effortful 
control’. For 
example, 

• waiting for a turn 
and resisting the 
strong impulse 

• to grab what they 
want or push 
their way to 

• the front. 

• Be increasingly 
able to talk about 
and manage 

• their emotions. 
 

 

 

• Between the ages 
of 2 and 3 children 
will want other 
children to play 
with them? 

 

• Notice and ask 

questions about 
differences, such 

• as skin colour, 
types of hair, 
gender, special 
needs 

• and disabilities, 
religion and so on. 

• Develop 

friendships with 
other children. 

 

• Safely explore 
emotions beyond 
their normal range 

• through play and 
stories. 

• Talk about their 
feelings in more 
elaborated ways: 

• “I’m sad 
because…” or “I 
love it when …”. 

Observation Check 
Point 
 
Around the age of 3 
Can the child 
sometimes manage 
to share or take 
turns with others, 
with 
adult guidance and 
understanding 
‘yours’ and ‘mine’? 
Can the child settle 
to some activities for 
a while? 



 
Look out for children who 

get extremely upset by 
certain sounds, 

smells or tastes, and 
cannot be calmed. Or 

children who seem 
worried, sad 

or angry for much of the 
time. You will need to 

work closely with parents 
and 

other agencies to find out 
more about these 

developmental difficulties 

• Learn to use the 
toilet with help, 
and then 

• independently 

 

Oak (3-4 Years) 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1  Summer 2 

Communication 
and Language  

 
 
 
 
 
 
 

Key skills children 
will acquire in this 

half term:  

 
Speech and 
Language 
assessment- 
WELLCOMM 
 
 
Focusing attention – 
still listen or do, but 
can shift own 
attention. 
 
Is able to follow 
directions (if not 
intently focused on 
own choice of 
activity). 
 
 
Engage in small 
groups and story 
time. 
 

 
Bookstart books go home.  
 
 
Listen to and talk about stories 
to build familiarity and 
understanding, eg naming 
characters, repeating key 
refrains, recalling key events. 
 
Learn new vocabulary 
 
Develop social phrases (please 
can I…) 
 
Learn rhymes, poems and songs 
and have some favourite ones. 
 
Begin to use connectors in 
sentences ‘and’, ‘Because’ 
 
Understand and respond to 
simple questions- who, what, 
where. 

 
Re-assess Speech and 
Language 
 
 
Describe and recall 
events 
 
Retell the story once they 
have developed a deep 
familiarity with the text 
 
Follow a more complex 
instruction ( in two parts) 
 
Understand ‘why’ 
questions, like: “Why do 
you think the caterpillar 
got so fat?” 
 
Learn rhymes, poems and 
songs and be able to sing 
some familiar ones 
 

 
Use new vocabulary 
through the day 
 
Ask questions to find out 
more and to check they 
understand 
 
Sing a large repertoire of 
songs 
 
 

 
Re-assess Speech and 
Language 
 
 
Articulate thoughts and 
ideas in well-formed 
longer sentences. 
 
Connect one idea or 
action to another using a 
range of connectives 
 
 
Use new vocabulary in 
different contexts 
 

Start a 
conversation with 
an adult or a 
friend and 
continue it for 
many turns. 

 

 
Preparing children for the 
next phase I learning this 
term is consolidating and 
ensuring that children have 
key skills.  
 
End of year check points: 

Around the age of 4, is the 

child using sentences of 

four to six words – “I want 

to play with cars” or “What’s 

that thing called?” 

Can the child use 

sentences joined up with 

words like ‘because’, ‘or’, 

‘and’? For example: “I like 

ice cream because it makes 

my tongue shiver.” 

Is the child using the future 

and past tense: “I am going 

to the park” and “I went to 



Listen carefully to 
rhymes and songs 
and join in. 
 
Use simple 
sentences to share 
wants/ needs. 

the shop”? 

 

Can the child answer simple 
‘why’ questions? 

Physical 
Development  

Develop their gross 
motor skills- Use 
large-muscle 
movements to 
wave flags and 
streamers, paint 
and make marks. 

 
Go up steps and 
stairs, or climb up 
apparatus, using 
alternate feet 
 
Manage in school for 
a successful 
day/session: 
-Mealtimes  or snack 
times 
- support with 
personal hygiene 
Support with getting 
dressed. 
Sitting in group 
times 
(core balance skills) 

Be increasingly independent as 
they get dressed and undressed, 
for example, putting coats on 
and doing up zips. 
 
Develop their fine motor skills 
e.g pencils, scissors, paintbrush, 
knives, forks and spoons 
 
Confidently and safely use a 
range of large and small 
apparatus inside/outside 
 
 
Oral health- Develop an 
understanding of keeping 
themselves healthy. 
 

Revise and refine the 
fundamental skills of 
rolling, crawling, walking, 
jumping, running, 
hopping, skipping and 
climbing 
 
Use one handed tools 
and equipment with skill 
 
Negotiate space when 
running and playing 
chasing games. 
 
Increasing independence 
with getting dressed/ 
undressed. 
 
Increasing understanding 
of healthy practices- 
Healthy foods. 

Revise and refine fine 
and gross motor skills. 
 
 

Start taking part 
in some group 
activities which 
they make up for 
themselves, or in 
teams. 

 
Increasingly be able to 
use and remember 
sequences and patterns 
of movements which are 
related to music and 
rhythm. 

 
Collaborate with others 
to manage large items, 
such as moving a long 
plank safely, carrying 
large hollow blocks. 

Progress towards a more 
fluent style of moving with 
control and grace 
 
Combine different 
movements with ease and 
fluency 
 
Further develop and refine 
a range of ball skills- 
throwing, catching, 
passing, aiming and 
kicking 
 
Know and talk about the 
different factors that 
support overall health 
-healthy eating 
-tooth brushing 
-good sleep 

• Revise and refine 

fundamental 

skills in 

movement. 

 

Use one-handed 

tools and 

equipment, for 

example, making 

snips in paper 

with scissors. 

Use a comfortable grip with 
good control when holding 
pens and pencils. 

 
Show a preference for a 
dominant hand. 

Personal, Social and 
Emotional 

 
 

PSED- children will 
learn about their 

rights and the 
rights of all children  

Separating from care 
giver 
 
Building attachment 
to key person 
 
Understanding 
simple School Rules 
 
Manage their own 
needs 
 
Explore the whole 
environment 
 

Build relationships with peers 
and adults in the environment 
 
Express their feelings 
 
Select and use activities and 
resources, with help when 
needed. This helps them to 
achieve a goal they have 
chosen, or one which is 
suggested to them. 
 

Become more outgoing with 
unfamiliar people, in the 
safe context of their 

Identify and moderate 
their own feelings socially 
and emotionally 
 
 
Talk about their feelings 
using words like ‘happy’, 
‘sad’, ‘angry’ or ‘worried’. 
 
 

Increasingly follow rules, 
understanding why they 
are important. 

 

Think about the feelings 
of others 
 

Play with one or 
more other 
children, 
extending and 
elaborating 
play ideas. 

 
 
 

Show resilience and 
perseverance in the face 
of challenge 
 
 
Develop their sense of 
responsibility and 
membership of a 
community. 
 
 

Remember rules without 
needing an adult to 
remind them. 

Show resilience and 
perseverance in the face of 
challenge 
 
 
Find solutions to conflicts and 
rivalries. For example, 
accepting that not everyone 
can be Spider-Man in the 
game, and suggesting other 
ideas. 
 
 

Be increasingly 



 setting. 
 
 

Show more confidence in 
new social situations. 
 

 

Talk with others to solve 
conflicts. 

 

independent in 
meeting their own 
care needs, e.g. 
brushing teeth, using 
the toilet, washing 
and drying their 
hands thoroughly. 

 
Make healthy choices about 
food, drink, activity and tooth 
brushing. 

Literacy  
( Early Reading and 

writing)  

 knows how books 
work, handles them 
carefully 

 
 listen and join in 
with stories and 
poems in small 

groups with 
increased attention 

and recall.   
 
 
  
 

Can recognise own name ( with 
photo)  
 
begin to gain an idea about how 

stories are structured with 
characters, settings and events.  

 
Learn new vocabulary  

 
Develop social phrases 

  
Learn rhymes, poems and songs  

 
 
 
 
 

• Develop their 
phonological 
awareness, so that 
they can: 

spot and suggest rhymes 
count or clap syllables in 

a word 
 

recognise words with the 
same initial sound, such 
as money and mother 

 
 

Engage in extended 
conversations about 
stories, learning new 

vocabulary. 
 
 

show interest in 
illustrations and print in 

books and the 
environment 

 
 Child takes active part in 

rhyming, music and 
singing activities showing 
awareness of rhyme and 

alliteration 

Can recognise name 
without photo  

 
Knows identifies the  
initial sounds of the 

name and some of their 
friends  

 
recognising familiar 

words and signs  
 
 

Sometimes gives 
meaning to marks as 

they draw and paint and 
gives meaning to marks 
that they see in different 

places 

anticipate key events or 
suggest how a story might 

end 
 
 

Child distinguishes 
between drawing and 

writing.  
 
 

Increasing control using 
one handed tools and 

equipment( developing 
pincer grip) .  

Mark make and write for a 
variety of purposes- eg lists, 

recipes, letters, notes.  
 

Begin to use indefinable 
letters  

 
They know that information 
can be given in form of print 
and that it is read l-r and top 

to bottom 
 

 Writing has some letter like 
formation 

 
 

Mathematics  
 

Can say some 
counting words 
in sequence to 
5.  

 

Experiment with their 
own symbols and marks 
as well as numerals. 

Solve real world 
mathematical 
problems with 

 

Know that the last 
number reached 
when counting a 
small set of objects 
tells you how many 

Understand position 
through words alone 
– for example, “The 

bag is under the 
table,” – with no 

pointing. 

Describe a familiar 
route. 

Discuss routes and 
locations, using words 

like ‘in front of’ and 
‘behind’. 

Talk about and 
identifies the 
patterns around 
them. For example: 
stripes on clothes, 
designs on rugs and 
wallpaper. Use 



Count objects 1-
5.  

 

Show ‘finger 
numbers’ up to 
5. 

 

 
 

Use some 
mathematical 

language related 
to weight and 

size- Eg big and 
small.  
 
 
 

numbers up to 5. 

Compare quantities 
using language: ‘more 
than’, ‘fewer than’.  

 
Link numerals and amounts: 

for example, showing the 
right number of objects to 

match the numeral, up to 5. 
 

there are in total  

(‘cardinal 
principle’). 

 

Develop fast 
recognition of 
up to 3 
objects, 
without having 
to count them 
individually 
(‘subitising’). 

 

 
Make comparisons 
between objects 
relating to size, 

length, weight and 
capacity. 

 

Select shapes 
appropriately: flat 
surfaces for building, 
a 
triangular prism for a 
roof etc. 

 

 
 

Combine shapes to 
make new ones – an 
arch, a bigger 
triangle etc.  

 

Talk about and 
explore 2D and 3D 
shapes (for 
example, circles, 
rectangles, triangles 
and cuboids) using 
informal and 
mathematical 
language: ‘sides’, 
‘corners’; ‘straight’, 
‘flat’, ‘round’. 

 

informal language like 
‘pointy’, ‘spotty’, 
‘blobs’ etc. 

Extend and create ABAB 
patterns – stick, leaf, 
stick, leaf. 

Notice and correct an 
error in a repeating 
pattern. 

 
Begin to describe a 

sequence of events, real 
or fictional, using words 

such as ‘first’, ‘then... 

Understanding the 
World 

 
 
 

 
 

 Rights respecting is 
threaded 

throughout the 
year. Children will 
learn about other 

countries and 
experiences of 
children in the 

wider communities 
 
 

Use all their 
senses in hands-
on exploration of 
natural 
materials. 

 
Explore how things 

work. 
 

Explore the whole 
nursery environment 

with interest 
 
 
 

 
 

Explore collections of 
materials with similar 
and/or different 
properties. 

 

Express interests and 
engage with activities 
throughout the nursery 
environment  

 

Explore role play- Small 
world, first hand, prop, 
transformation.  

 
 

Show interest in 
different occupations.  

 

Use non fiction texts to 
research and find out 
about occupations  

 

Talk about what they 
see, using a wide 
vocabulary. 

 

Research and be 
interested in the world 
around them.  

Begin to make sense of 
their own life-story and 

family’s history. 
 

Plant seeds and care for 
growing plants. 

 

Understand the key 
features of the life 
cycle of a plant and 
an animal. 

 

 
Begin to understand the 
need to respect and care 

for the natural 
environment and all living 

things. 

Continue developing 
positive attitudes about 
the differences between 

people. 
 

Learn about similarities 
and differences  

 

Know that there are 
different countries in 
the world and talk about 
the differences they have 
experienced or seen in 

photos. 

Explore and talk about 
different forces they can feel. 

 
Talk about the differences 

between materials and 
changes they notice. 

Expressive Arts and 
Design  

 

Take part in 
simple 
pretend play, 
using an 
object to 
represent 
something 
else even 

Explore different 
materials freely, to 
develop their ideas 
about how to use them 
and what to make. 

 

Create closed shapes with 

Begin to develop 
complex stories using 
small world equipment 
like animal sets, dolls 
and dolls houses etc. 

 
 

 

Use drawing to 
represent ideas 
like movement or 
loud noises. 

 

Remember and sing 

Respond to what they have 
heard, expressing their 
thoughts and feelings. 
 

Make imaginative and 
complex ‘small worlds’ 

with blocks and 
construction kits, such as a 

Sing the pitch of a 
tone sung by 
another person 
(‘pitch match’). 

 

Sing the melodic shape 
(moving melody, such as 



though they 
are not 
similar. 

 

Listen with 
increased attention 
to sounds. 

 

Develop 
their own 
ideas and 
then decide 
which 
materials to 
use to 
express 
them. 

 

continuous lines, and begin to 
use these shapes to represent 
objects. 

 
Explore colour and colour-

mixing. 

Show different 
emotions in their 
drawings and 
paintings, like 
happiness, sadness, 
fear etc. 

 

 Draw with increasing 
complexity and detail, 
such as representing a 
face with a circle and 
including details. 

 

entire songs. 
 

city with different 
buildings and a park.  

 

up and down, down and 
up) of familiar songs. 

 
Create their own songs or 

improvise a song around one 
they know. 

 
Play instruments with 

increasing control to express 
their feelings and ideas. 

(IP Children follow a highly individualised curriculum based on children’s identified needs but follow the key themes from the nursery curriculum) 

 

Safeguarding within the curriculum  

Safeguarding through the curriculum.  

Policies and procedures – policies and procedures are reviewed annually/biannually and staff sign to say they follow and understand  
DSLs – pictures and names in reception, on the safeguarding board and parents informed on induction Minimum fortnightly welfare meetings – all 
concerns discussed and followed up by DSL. All Health and safety, medical needs and accidents discussed, reviewed and monitored   
Staff training: A rolling cycle of development so all staff are up to date with relevant safeguarding training  
Inductions: Personal care plans signed by parents, child protection statement signed by parents, Early Help screen  
Contextual safeguarding: DSLs review concerns regularly and share contextual safeguarding concerns with staff to be aware of and highlight where needed 
– e.g. mental health, domestic abuse, safe sleeping, home safety, frozen water safety, food poverty  
Role of the key person: Every child is assigned a key person, someone who supports attachments and builds positive relationships with parents and family 
to support each child to feel safe and secure  

Focus areas  
  

Focus teaching  

Learning the concept of safety   Feeling safe and being safe – discussions with children about what 
safety means.   
Feeling safe – emotional literacy, key person, Attachments, friendships, 
to have a sense of belonging (key group, coat pegs)   
Being safe – ensuring children are physically safe in the environment 
and are encouraged to recognising risks  



Keeping safe  Children learning about different seasons and weathers. Ensuring they 
are dressed appropriately and have what they need to stay safe in the 
weather – e.g. group time discussions on keeping safe in the sun, staff 
role modelling sun safety activities. All children to have access to hats 
and sun cream. Ensuring children are hydrated and have regular access 
to water or a warm / cool space (weather dependent).  

Being safe online  Group time discussions with children to highlight how to stay safe 
online. Safe use of ICT resources. Staff to know what sites are being 
accessed online. Inform parents around online safety.  
Internet filtering and monitoring. 

Healthy Relationships and consent  Discussions with children around consent, practitioner’s role model 
through puppet play and stories. Children have a right to say no and be 
safe. Teach children about healthy relationships / friendships, how to 
practice being kind to others, taking turns and feeling safe in their 
relationships at nursery and at home. Staff to talk to children about how 
to get help to support their relationships if they feel sad, scared or 
unsafe.  

Conflict resolution  Supported through role play, puppet play and turn taking activities. Staff 
to model my turn, your turn and talk to children about how to ask for 
help when needed. Children are supported to make choices, given a 
voice and given safe spaces to reflect and retreat to when needed  

Mental health  Supported through group times. Discussions with the children about 
mental health and mindfulness. Feelings and discussion about feelings is 
threaded through the curriculum.   

Risk taking and managing risks  Children are encourage to take risks and they have access to risk taking 
in the daily activities. Adults teach children how to access their 
environment and resources safely and with support where needed. 
Children are taught how to use and handle resources in a safe way and 
how to identify risks.  

EYFS statutory requirements.   
Safeguarding and welfare requirements.   

2 year progress checks   
Key Person for all children   
Access to healthy snack and Lunch - All children encouraged to access a healthy snack. With access to water during the day.   
Self-care – supporting children to become independent in their self-care for example toilet training.   
Oral Health – Children to learn about oral health and the importance of keeping our teeth healthy.   
Risk assessments – Staff complete daily risk assessments and support children involved in identifying risks in their environment. Staff to complete daily 
in/out risk assessments  
Handwashing – Children supported to and encouraged to wash hands throughout the day  
 Medicines-Procedures in place for administering medicines. Staff trained to administer anaphylaxis and asthma devices 

Safe sleep and rest –Procedures in place to acknowledge and undertake safe practices. 



Children with special educational needs  

Within Mainstream Nursery 

The implementation of the curriculum is adapted to suit the needs of all children. Planned activities aim to foster good social relationships, promote equal opportunities and 
support special educational needs and disabilities. Positive relationships and good communication play a vital part when planning for individual needs. We are committed to 
ensuring ALL children have access to high quality teaching. Children with special educational needs receive some or all of the following to support their access to the curriculum: 

 
 -access to sensory experiences and sensory spaces within the environment  

-access to low arousal spaces  

-differentiated learning environment activities within the main Nursery environment  

-significant opportunities for parent partnerships, ensuring parents and carers input to decisions around targets and support  

-Individualised plans, including targets -Individual WellComm targets threaded through planning 

-Individualised baskets containing resources that support children’s interest  

-Small group intervention and targeted 1:1 intervention 

-Access to an environment with rich early language opportunities  

-Signs and objects of reference used alongside communication  

-Specialist resources, including those recommended for specific children by external agencies  

We work with a range of external professionals to ensure individualised plans are meeting the needs of our children with special educational needs. 

 

Inclusive Provision 

The school runs an inclusive provision for children with EHCP’s who are placed by the local authority. The school has 20 part time places available and accepts 

children between 3-6 years of age with a range of special educational needs. Our primary area of need is communication and interaction and staff in this room 

are experienced and highly trained in appropriate strategies to support the development of all children in this group. We have well established links with a range 

of professionals who support the ongoing monitoring and planning for these children. Termly Team Around the Child (TAC) meetings take place to ensure that all 

professionals can input to ongoing plans and develop interventions to support further development and transition to appropriate schools. Where appropriate 

children within IP access time within the mainstream nursery to develop social skills and experience other curriculum areas alongside their peers. This is closely 

monitored and developed in collaboration between staff to ensure consistency of practice and expectations. Bespoke strategies are developed for individual 

children based on the needs identified within their EHCP’s and evolving staff and parent knowledge of children’s skills and abilities.  

 



Picture News  

 

We use ‘Picture News’ in Nursery as a stimulus for speaking and listening weekly. The weekly news is shared with children, with a focus on what is happening, where it is 

happening (in the country or the world) and how we feel about it. The news always links with British Values and often the protected characteristics. Children make sense of the 

world around them, broaden their knowledge and understanding on current events in the world and make connections to what they already know. Children learn new 

vocabulary linked to the event/news and often ask questions to find out more. Children have a voice and listen to and respect others’ voices. Example session: 

Phonic development 

 



 



 



 

 



 

 

 

 



Curriculum impact:  

Assessment  

Children’s progress is monitored closely from the moment they start, and their journey is tracked throughout the year allowing appropriate support and challenge to be in place. 

Our assessments are integral to effective learning and teaching. The results of this are that our children and families have a sense of belonging and a positive disposition to 

learning. They transition into primary and special schools with confidence and with the strong character needed to meet the challenges of an ever-changing world. We have 

strong links with our main feeder schools and a strong emphasis is placed on transition and sharing the successes of the children. Plans are developing within local area groups  

of schools to meet frequently to carry out moderation and track children’s progress across the entirety of the EYFS stage. 

Formative assessment  

We assess children through daily observation and by knowing each child well, knowing what they can do, what they know, what they can remember and what they need next. 

We use this informal assessment to plan for what comes next and how that can be best achieved. This may be appropriate for the next day’s learning, the next week’s learning 

or the very next interaction or moment. We use the long term progression as a guide, and the knowledge of the children to complement that. Staff spend more time with 

children, engaged in their learning and less time documenting paperwork and evidencing observations. Our staff are expert practitioners with a wealth of knowledge, 

experience and training. All staff are confident to assess and scaffold children’s learning within the environment. All staff know children exceptionally well and have a clear 

understanding of what each individual child needs to do next to develop their knowledge schema, skills or confidence within the areas of the EYFS.  

 

Summative assessment 

 Each child has a summative baseline assessment (within 4 weeks of joining), and again each term (maximum of 4 times annually). The purpose of the assessments is to identify 

children who are not of track to their age related expectation, what they require and how best to achieve that. We carefully analyse patterns in areas of learning and across 

various pupil groups. This helps us to identify whether any of our intended curriculum has not been learnt, both at an individual level and at a cohort level. We use this 

information to identify any emerging gaps for individual children and groups within the cohort. We then plan interventions to support this.  We follow Birth to 5 as a supportive 

tool for assessment. We identify whether children are ‘on track’ or ‘not on track’ to meet their age related expectation at the end of the Nursery year, judging as met or not met 

at the end of that period. We use assessment information, both summative and formative, to measure the impact of our curriculum over time. Assessment information is 

shared with governors.  

WellComm assessments  

We use this programme and assessment tools to provide necessary support to children who are identified as needing additional intervention in speech, language, 

communication, social interaction.  

Moderation  

We moderate summative assessments within school and across schools. We moderate judgements made by digging deeper into individual children, identifying what they 

practitioner knows about them and how they know that, as well as moderating cohort patterns within school and across Federation schools. The process is led by senior leaders 

and is a supportive tool to ensure assessment data is accurate and consistent. Moderation often results in sharing of good practice as well as identifying solutions to barriers. 

 



Gathering feedback  

Throughout the year, we gather feedback from both parents and staff on two occasions. Feedback gathered from staff helps us to measure the impact of leadership as well as 

the staff moral and well-being. It enables us to analyse staff knowledge and confidence in certain areas, staff views about the support they receive and their view on the 

effectiveness of the school. Data from staff questionnaires is used to plan next steps for CPD. Feedback from parents helps us to measure the impact of the overall curriculum 

and the service that our families receive. Analysis of the data helps us to identify areas we can improve on. What parents see as the strengths of the school helps us to recognise 

what is having positive impact and how we can build on that.  

Governance  

The role of our governors is to support and challenge our thinking and practice to ensure the children at Windsor get the best possible education. Our link governors for 

safeguarding, curriculum and SEND at Windsor visit twice per year. During the visit, a meeting is held with senior leaders, practice is observed and current challenges are 

discussed. A report is written, detailing the discussions had, strengths of current practice and areas to consider/questions raised. The visits ensure that the intended curriculum 

is effectively delivered, and children have learnt what we intended for them to learn. Such visits and reports are shared within Local Committee (LC) meetings within the cluster 

governance as well as at Full Governing Body (FGB) meetings. Governors ask probing questions, raise issues and queries, and hold leaders to account. The impact of our 

curriculum at Windsor Nursery School is that our children receive the early foundations and building blocks for each area of learning and our children are well prepared for the 

next phase of their education. 

 

 


